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All Candidates' performance across questions

Question Title N Mean S D Max Mark F F Attempt %
1 1840 24.9 7 40 62.1 43.6
2 2393 23.3 6.6 40 58.2 56.8
3 442 23.2 6.9 40 58 10.5
4 673 23.9 6 40 59.8 16
5 38 22 6.3 40 54.9 0.9
6 131 26 7.5 40 65 3.1
7 1322 23.8 6.7 40 59.5 31.4
8 379 23.7 6.7 40 59.3 9
9 109 22.9 7.1 40 57.4 2.6

10 28 22 7.5 40 54.9 0.7
11 555 25.1 6.7 40 62.7 13.2
12 184 22.3 6.8 40 55.9 4.4
13 223 22.4 7.1 40 55.9 5.3
14 146 24.8 7.5 40 62 3.5
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Sticky Note
Usually the question number

Sticky Note
The number of candidates attempting that question

Sticky Note
The mean score is calculated by adding up the individual candidate scores and dividing by the total number of candidates. If all candidates perform well on a particular item, the mean score will be close to the maximum mark. Conversely, if candidates as a whole perform poorly on the item there will be a large difference between the mean score and the maximum mark. A simple comparison of the mean marks will identify those items that contribute significantly to the overall performance of the candidates.However, because the maximum mark may not be the same for each item, a comparison of the means provides only a partial indication of candidate performance. Equal means does not necessarily imply equal performance. For questions with different maximum marks, the facility factor should be used to compare performance.

Sticky Note
The standard deviation measures the spread of the data about the mean score. The larger the standard deviation is, the more dispersed (or less consistent) the candidate performances are for that item. An increase in the standard deviation points to increased diversity amongst candidates, or to a more discriminating paper, as the marks are more dispersed about the centre. By contrast a decrease in the standard deviation would suggest more homogeneity amongst the candidates, or a less discriminating paper, as candidate marks are more clustered about the centre.

Sticky Note
This is the maximum mark for a particular question

Sticky Note
The facility factor for an item expresses the mean mark as a percentage of the maximum mark (Max. Mark) and is a measure of the accessibility of the item. If the mean mark obtained by candidates is close to the maximum mark, the facility factor will be close to 100 per cent and the item would be considered to be very accessible. If on the other hand the mean mark is low when compared with the maximum score, the facility factor will be small and the item considered less accessible to candidates.

Sticky Note
For each item the table shows the number (N) and percentage of candidates who attempted the question. When comparing items on this measure it is important to consider the order in which the items appear on the paper. If the total time available for a paper is limited, there is the possibility of some candidates running out of time. This may result in those items towards the end of the paper having a deflated figure on this measure. If the time allocated to the paper is not considered to be a significant factor, a low percentage may indicate issues of accessibility. Where candidates have a choice of question the statistics evidence candidate preferences, but will also be influenced by the teaching policy within centres.
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Section A: Poetry pre-1900 (closed text) and unseen text

Answer either question 1 or question 2.

Either,

Text A: the poem The Mower against Gardens by Andrew Marvell.

Text B: a newspaper article Put your feet up in an English GM garden from The Daily 
Telegraph in 2004

0 1

Compare and contrast Text A and Text B.

In your response you should:

• show understanding of the meanings in each text;
• explore the influence of different contextual factors;
• use integrated linguistic and literary approaches to analyse the texts.
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Text A

THE MOWER AGAINST GARDENS 
Andrew Marvell (1621-1678) 

Luxurious man, to bring his vice in use, 
 Did after him the world seduce; 
And from the fields the flowers and plants allure, 
 Where Nature was most plain and pure. 
He first enclosed within the garden’s square 
 A dead and standing pool of air, 
And a more luscious earth for them did knead, 
 Which stupefied them while it fed. 
The pink grew then as double as his mind; 
 The nutriment did change the kind. 
With strange perfumes he did the roses taint; 
 And flow’rs themselves were taught to paint. 
The tulip, white, did for complexion seek, 
 And learned to interline its cheek; 
Its onion root they then so high did hold, 
 That one was for a meadow sold: 
Another world was searched, through oceans new, 
 To find the Marvel of Peru; 
And yet these rarities might be allowed 
 To man, that sovereign thing and proud, 
Had he not dealt between the bark and tree, 
 Forbidden mixtures there to see. 
No plant now knew the stock from which it came; 
 He grafts upon the wild the tame: 
That the uncertain and adulterate fruit 
 Might put the palate in dispute. 
His green Seraglio has its eunuchs too, 
 Lest any tyrant him outdo; 
And in the cherry he does Nature vex, 
 To procreate without a sex. 
’Tis all enforced, the fountain and the grot, 
 While the sweet fields do lie forgot, 
Where willing Nature does to all dispense 
 A wild and fragrant innocence; 
And fauns and fairies do the meadows till, 
 More by their presence than their skill. 
Their statues, polished by some ancient hand, 
 May to adorn the gardens stand, 
But, howsoe’er the figures do excel, 

The gods themselves with us do dwell. 

© WJEC CBAC Ltd.
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Text B: an article from The Daily Telegraph newspaper, 2004.

Put your feet up in an English GM garden
Science may take the hard work out of horticulture, reports David 
Derbyshire

The perfect garden, with its immaculate lawns, manicured hedges and vibrant borders comes at a 
heavy, and back-breaking, price. For every hour spent enjoying its calm and tranquility, at least a 
dozen more are spent on the hated chores of watering, mowing, edging and weeding. But that could 
be about to change.
According to a leading botanist, traditional gardens are about to get a GM makeover. Within a few 
years, lawns will need mowing once or twice a month, geraniums will survive the harshest winter 
frosts, roses will bloom longer and watering cans will be banished to the shed along with shears, 
hoe and sprinkler.
Some scientists believe the benefits to horticulture from genetic modification will be so clear that 
garden centres will achieve what the biotech industry has so far failed to do – make GM acceptable.
Dr Phil Gates, a plant biologist at Durham University, will make the case for the genetic manipulation 
of plants at a debate today hosted by the Royal Horticultural Society in London.
He says, “In gardening I doubt whether there will be any major GM uses in food, but there may be 
considerable benefits for ornamental plants.”
A survey of 500 gardeners carried out by the RHS found that lawns were the least enjoyed feature of 
gardens, followed by hedges. “Mowing the lawn is an incredible, pointless activity – and it’s extremely 
wasteful,” said Dr Gates. “It’s a waste of energy and a source of noise pollution.”
GM grass could be the answer. American biotech companies have already produced GM lawns that 
grow slower than conventional grasses and are tolerant to droughts. Although they were designed 
for the golf industry, they could have uses in gardens.
Britain’s changing climate, with less rain expected over the coming summers, will make the appeal 
of GM lawns even stronger, Dr Gates believes. A similar technology could be used to develop slow 
growing hedges – ending another nuisance chore and a source of neighbourly rows.
GM technology could help hayfever sufferers, he will argue. Pollen-free plants and trees would ease 
the agony of itching eyes and runny noses because the plants would be sterile.
Scientists have already created GM flowers that stay fresh for longer, but GM also offers the chance 
of new colours – bringing the elusive blue rose or shrubs with twice as many flowers as normal.
Other benefits include frost tolerant herbacious plants, and plants that are able to absorb nutrients 
more efficiently and so need less fertiliser. “I suspect that gardeners will be more responsive to 
this kind of technology than other consumers,” says Dr Gates. “Gardeners have a long history 
of innovation and novelty. They have no scruples about crossing species boundaries or creating 
mutants. Many roses out there are hybrids of up to six species.”
New organic technology could also make gardeners less dependent on chemical pesticides and 
fertilisers.

© Telegraph Media Group Limited 2004
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Sticky Note
This response was awarded a band 3 mark of 27. The candidate provides an overview of both texts as a means of introduction. This is a sensible approach for many students as a way into their analysis. There are immediate errors in historical context but the candidate shows a clear understanding of the major themes of the poem and unseen text. They clearly identify the link between the texts. In their response, the candidate employs key terms that initially rely upon feature spotting before moving to more purposeful application of terminology as the response progresses. They move well between the texts and make clear attempts to link technique to meaning and writers' intentions. There are some vague statements made which would have been better replaced with specific analytical comments regarding effect. There are occasional slips in the application of terms and it is unfortunate that "word/s" is used rather than more sophisticated terminology or identification of word class. Overall, the candidate shows a sensible appreciation of how effect is created through technique and attempts to probe the subtext throughout. In conclusion the candidate summarises how the texts are linked but adopt differing approaches. This is a well organised and detailed response.









Sticky Note
There is a fairly fluent opening to this response but the analysis is undermined by misreadings of both texts. The candidate provides a sensible initial overview before moving on to attempt to engage with the texts in a more detailed manner. There are many basic statements such as "to create cliffhanger tension" and some vague attempts at analysis such as "continues rhyme." There is some understanding shown when exploring the use of personification and accurate use of some key terms. The candidate shows a basic understanding of the links and superficial differences between the texts. However, at times, expression is a little insecure. The examiner awarded this responses a Band 2 mark of 16.
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Section B: Prose (open text)

Answer one question from this section.

You will need ‘clean’ copies (no annotation) of both your core text (which you have studied in detail) 
and your partner text (studied for wider reading) in order to answer one of the following questions.

Gibbons: Cold Comfort Farm (Core text)
Lawrence: Sons and Lovers (Partner text)

Page references in the questions on Cold Comfort Farm may vary slightly depending on the 
particular Penguin edition being used, published 2006 and 2008.

Read the extract from Cold Comfort Farm that begins on page 109 in both editions from ‘“Her 
plot to make Adam use a little mop …”’ to ‘… went crossly out for a walk.’

Use integrated linguistic and literary approaches to examine how Gibbons presents Adam 
Lambsbreath in this extract. Go on to compare the presentation of domestic life elsewhere in 
both Cold Comfort Farm and in Sons and Lovers.

0 5













Sticky Note
This response was awarded a Band 2 mark of 16. A basic overview is provided as an introduction and a sound understanding of the characters is provided  However, the candidate is a little reliant on a narrative approach rather than providing detailed language analysis. Basic key terms are used accurately such as "dynamic verbs" and "premodifier" but the candidate would have benefitted from carefully tracking through the extract and considering the range of techniques employed by Gibbons to create humour through her depiction of the characters. A couple of points of comparisons are provided as comparison for the theme of "domestic life" but don't provide solid opportunities for further linguistic analysis. Limited contextual reference are offered despite an appropriate chose of extract selected from Sons and Lovers. A sensible conclusion is offered that outlines a significant differences between the texts.
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Capote: In Cold Blood (Core text)
Carey: True History of the Kelly Gang (Partner text)

Read the extract from In Cold Blood that begins on page 238 from ‘I knelt down beside Mr 
Clutter …’ to ‘… the three men ride without speaking.’

Use integrated linguistic and literary approaches to examine how Capote presents the murder 
of the Clutter family in this extract. Go on to compare the presentation of suffering elsewhere 
in In Cold Blood and in True History of the Kelly Gang.

0 7

















Sticky Note
This response was awarded a lower Band 4 mark of 33. The candidate provides a summary of the extract and contextualises the extract within the novel as a whole. They maintain focus on Capote's intention throughout the response and considers the effect on the reader. combined approaches are employed with a good range of literary and linguistic terms used in a purposeful manner throughout. There is a insightful understanding of Perry shown that is clearly informed from thorough reading and study of the core text.  Expression is fluent and coherent and the candidate maintains sight  of the theme of suffering whilst making smooth transition between the given extract and core text as a whole. Sensible selections from the core text are offered to elaborate on the the theme providing some further language analysis. Reference to the partner text is appropriate yet brief and this is reflected in the mark awarded.
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Q.1 Text A and Text B 
 
 Possible Approaches 
 


Overview: The texts are connected by the ways in which man, through 
experimentation and science, interferes with nature. ‘The Mower Against Gardens’ is 
from a sequence of four poems narrated by the character Damon the Mower. This 
poem praises nature’s proper mixture of ‘wild and fragrant innocence’ and attacks the 
sophistication of human invention. The poem suggests that man has missed the point 
of pure nature and lusts instead after the exotic. At the end of the poem, the Mower 
laments the fields which ‘do lie forgot’ whilst men tend to their gardens; it is in the 
fields and meadows of unblemished nature that the ‘gods themselves with us do 
dwell.’ In contrast, ‘Put your feet up in an English GM garden’ details several 
scientific advances that ‘take the hard work out of horticulture.’ In contrast to the 
poem, the article places focus, through quotations from Dr Phil Gates, a plant 
biologist, on the benefits of the genetic manipulation of plants.  


 


 Form and structure - Text A: One stanza of forty lines, heroic couplets ‘square’ 
and ‘air’, alternating pentameter and tetrameter, mostly end-stopped lines with 
enjambment on lines 5/6, 25/26, 33/34, caesura ‘Luxurious man, to…’, volta line 
19 ‘And yet’, third person perspective; Text B: nine short paragraphs, longest 
paragraphs concentrate on the debate due to take place at the Royal Horticultural 
Society in London, headline plays on the familiar collocation of ‘an English 
country garden’, substituting pre-modifier ‘country’ for abbreviation ‘GM’, third 
person used throughout with second person address in the headline ‘your feet’ 
and first person in quotations from Dr. Phil Gates. 


 


 Grammar - Text A: mainly complex sentence types, creating an elaborate, heavily 
modified style, declarative sentence mood offers Damon’s biased point of view 
regarding nature, foregrounding of pre-modified noun phrase ‘Luxurious man’ 
creates tone of condemnation, opens in past tense describing the deeds man has 
already committed but moves to present tense to suggest on-going disregard for 
nature; Text B: compound sentences outline Dr Gates’ pejorative opinions on 
mowing ‘“Mowing the lawn is an incredible, pointless activity – and it’s extremely 
wasteful.”’, declarative sentence mood, imperative sentence mood in headline 
‘Put your feet up’, foregrounding of pre-modified noun phrase ‘The perfect 
garden’ to introduce central argument that gardening is time-consuming, future 
tense used to outline future developments in science and technology, 
foregrounded conjunction ‘But that could be about to change’ shapes article’s 
argument. 
 


 Lexis  – Text A: The meddling gardener is referred to using third person singular 
pronouns ‘he’ and ‘him’ and determiner ‘his’, third person plural pronouns ‘they’ 
and ‘them’ refer to the rest of humankind who have been encouraged to long for 
exotic hybrids rather than enjoy nature, abstract noun ‘vice’ and verbs ‘seduce’, 
‘taint’ suggest degradation or cheapening of nature, proper noun ‘Marvel of Peru’ 
for the exotic species and ‘Seraglio’ meaning harem, oxymoron ‘wild the tame’ 
suggesting an unnatural coupling; Text B: syndetic pair of abstract nouns ‘calm 
and tranquility’, syndetic list of present participles ‘watering, mowing, edging and 
weeding’, abstract noun ‘benefits’ juxtaposed throughout article with lexical set of 
abstract nouns that outline the pitfalls of gardening ‘chore’, ‘rows’, ‘pollution’, 
‘agony’. 


  







 Imagery – Text A: symbolism of a Garden of Eden that has been over-cultivated
and interfered with by man ‘adulterate fruit’ an allusion to the forbidden fruit in the
Garden, personification ‘the flowers themselves were taught to paint’, imagery of
female vanity ‘perfume’, ‘paint’, ‘complexion’, ‘cheek’, sexual imagery showing
that man has seduced and interfered with nature’s innocence; Text B: hyperbole
‘back-breaking’, imagery of conflict in GM debate ‘furore’, ‘debate’, collocation
changed with pun ‘an English GM garden’, metaphor ‘GM makeover’.


 Phonology and orthography – Text A: fricative alliteration ‘from the fields the
flowers’ and ‘fields...forgot’ creates a wistful tone of regret of what has been lost,
plosive alliteration ‘plain and pure’ expresses anger at what has been overlooked
by man; Text B: alliteration ‘hard work out of horticulture’, plosive alliteration
‘bloom’ and ‘banished’ to highlight positives of ‘GM makeover’.
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AS ENGLISH LANGUAGE & LITERATURE       LL1 Sections A and B Assessment Grid 
 


Band Marks 


AO1  
Select and apply relevant concepts and 
approaches from integrated linguistic and 
literary study, using appropriate terminology 
and accurate, coherent written expression. 
 
 
Weighting: 16 marks 


AO2  
Demonstrate detailed critical 
understanding in analysing the ways in 
which structure, form and language 
shape meanings in a range of spoken 
and written texts. 
 
Weighting: 8 marks 


AO3  
Use integrated approaches to explore 
relationships between texts, analysing 
and evaluating the significance of 
contextual factors in their production 
and reception. 


 
Weighting: 16 marks 


1 0-10 


Limited evidence of integrated study. Minimal 
application of concepts and approaches. Written 
expression often has lapses in accuracy and 
clarity. Basic terminology often misunderstood 
and misapplied, and poor structure to response. 


Limited awareness of how some of the 
most obvious choices in form, structure and 
vocabulary create basic meaning in texts, 
though stronger towards the top of the 
band. 


Describes wider context(s) in which texts 
are produced. Limited sense of genre, 
purpose and audience. Limited evidence of 
understanding relationships between texts, 
particularly towards the bottom of the band. 


2 11-20 


Some basic evidence of integrated study. 
Beginning to apply key concepts and 
approaches. Some use of key terminology, but 
sketchy or descriptive at the bottom of the band. 
Generally accurate expression, but with lapses, 
particularly towards bottom of band.  
Straightforward vocabulary and sentence 
structure. Attempts to organise response, 
particularly towards top of band. 


Some awareness of some key language 
features. Analysis mainly at word level, 
tending to be descriptive towards bottom of 
band. 
Engages with basic meaning of texts on a 
straightforward level, more focused towards 
top of band. 


Reasonable observations of some key 
contextual factors.  Selection and 
discussion of some of the more obvious 
and relevant points of comparison and 
contrast. Attempts to use integrated 
approaches, more successfully towards top 
of band. 


3 21-30 


Clear evidence of integrated study, more 
marked towards top of band. 
Sound use of appropriate terminology.  
Relevant and purposeful application of some 
relevant key concepts and approaches.  
Generally accurate, coherent expression, and 
sensibly organised. 


More sustained focus on language use to 
create meaning, including some convincing 
phrase and straightforward sentence level 
analysis. Clear grasp of meaning, with 
increasingly detailed appreciation of 
writers'/speakers' techniques.  Developing 
eye for detail, most apparent at top of band. 


Sensible and clear discussion of some key 
similarities and differences between texts. 
Developing and increasingly convincing 
overview. 
Clear evidence of integrated approaches, 
with appropriate textual support, most 
appropriate towards top of band. 


4 31-40 


Thorough knowledge, understanding and 
insights gained from integrated study. Confident 
application of concepts and approaches. 
Accurate and sensitive use of terminology. 
Written expression confident and fluent.  Well-
organised material. 


Perceptive awareness of how choices of 
form, structure and language affect 
readers. Sound analysis and increasingly 
confident evaluation of writers'/speakers' 
techniques.  Clear and sustained focus on 
HOW language is used to create different 
impacts. 


Confident awareness and discussion of 
relationships between texts, making 
specific and productive connections. 
Sound, increasingly confident appreciation 
of contextual factors and their significance. 
 


 





		Blank Page
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		Blank Page

		Blank Page
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Cold Comfort Farm and Sons and Lovers 
 
Q.5 Overview: This extract is taken from chapter 10, roughly in the middle of the novel 


when Flora is beginning to see some of the results of her interference with the 
Starkadder family. In this exchange with Adam, Flora presents him with a ‘little mop’ 
to replace his thorn twig, to help him clean the dishes. Described in minute detail by 
Gibbons, Adam cautiously inspects it before proudly claiming it as his own, ‘“My little 
mop!”’ He is so taken by this present that he declares it as being too pretty to clean 
dishes with and decides that he will hang it up above the washing bowl rather than 
using it to clean, much to Flora’s consternation and, no doubt, the reader’s 
amusement. 
 


 Juxtaposition of noun phrases ‘a little mop’ and ‘thorn twig’ 


 Interrogative sentence mood ‘isn’t it a nice little one?’ 


 Adverb revealing Adam’s hesitancy to take the mop ‘gradually’ 


 Lexical set of adjectives to describe the mop ‘plain’, ‘white’, ‘soft’, ‘distinct’, 
‘comely’, ‘fine’ 


 Simile ‘like sightless Atlantic pools before the flurry of the storm breath.’ 


 Repetition of possessive pronoun ‘mine’ and first person possessive determiner 
with exclamatory tone ‘My little mop!’ 


 Adam’s colloquial verb ‘cletter’ 


 Dynamic verbs ‘thrust’, ‘withdrew’ 


 Adverb ‘carefully’ 


 Declarative sentence mood ‘Flora was justifiably irritated…’ 
 


 Connections 
 
 Wider comments on the presentation of domestic life in the core text may centre on 


rural life in the 1930s and the bleak and mundane existence of the Starkadders at the 
farm. When Flora arrives at the farm, she is initially taken-aback at the basic and 
sparse surroundings of the Starkadders’ home, with burnt porridge for breakfast and 
Adam ‘clettering’ the dishes with his twig – a stark contrast to the comforts and 
luxuries she was used to with Mrs Smiling. Students may consider the characters of 
Adam and Mrs Beetle and in particular the way in which so much of domestic life 
revolves around the needs and wants of Aunt Ada. They might also track the 
changes to domestic life engendered by Flora’s manipulation of her relatives, as 
revealed in the transformation of the farm and its rooms for Elfine and Dick Hawk-
Monitor’s wedding at the end of the novel. In the partner text it is the domestic life of 
the Morels that is probably the most natural point of comparison, but candidates may 
consider the differences between the Morel’s home and Miriam’s, the domestic tasks 
which Paul takes on and relishes, such as baking, connections between domestic life 
and social class and the way in which sharing domestic tasks together enforces a 
sense of closeness between Paul and Miriam. 


 
 Remember candidates should be considering the writers' techniques in 


addressing the presentation aspect of the question.  Refer to the assessment 
grid and reward all valid points. 
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AS ENGLISH LANGUAGE & LITERATURE       LL1 Sections A and B Assessment Grid 
 


Band Marks 


AO1  
Select and apply relevant concepts and 
approaches from integrated linguistic and 
literary study, using appropriate terminology 
and accurate, coherent written expression. 
 
 
Weighting: 16 marks 


AO2  
Demonstrate detailed critical 
understanding in analysing the ways in 
which structure, form and language 
shape meanings in a range of spoken 
and written texts. 
 
Weighting: 8 marks 


AO3  
Use integrated approaches to explore 
relationships between texts, analysing 
and evaluating the significance of 
contextual factors in their production 
and reception. 


 
Weighting: 16 marks 


1 0-10 


Limited evidence of integrated study. Minimal 
application of concepts and approaches. Written 
expression often has lapses in accuracy and 
clarity. Basic terminology often misunderstood 
and misapplied, and poor structure to response. 


Limited awareness of how some of the 
most obvious choices in form, structure and 
vocabulary create basic meaning in texts, 
though stronger towards the top of the 
band. 


Describes wider context(s) in which texts 
are produced. Limited sense of genre, 
purpose and audience. Limited evidence of 
understanding relationships between texts, 
particularly towards the bottom of the band. 


2 11-20 


Some basic evidence of integrated study. 
Beginning to apply key concepts and 
approaches. Some use of key terminology, but 
sketchy or descriptive at the bottom of the band. 
Generally accurate expression, but with lapses, 
particularly towards bottom of band.  
Straightforward vocabulary and sentence 
structure. Attempts to organise response, 
particularly towards top of band. 


Some awareness of some key language 
features. Analysis mainly at word level, 
tending to be descriptive towards bottom of 
band. 
Engages with basic meaning of texts on a 
straightforward level, more focused towards 
top of band. 


Reasonable observations of some key 
contextual factors.  Selection and 
discussion of some of the more obvious 
and relevant points of comparison and 
contrast. Attempts to use integrated 
approaches, more successfully towards top 
of band. 


3 21-30 


Clear evidence of integrated study, more 
marked towards top of band. 
Sound use of appropriate terminology.  
Relevant and purposeful application of some 
relevant key concepts and approaches.  
Generally accurate, coherent expression, and 
sensibly organised. 


More sustained focus on language use to 
create meaning, including some convincing 
phrase and straightforward sentence level 
analysis. Clear grasp of meaning, with 
increasingly detailed appreciation of 
writers'/speakers' techniques.  Developing 
eye for detail, most apparent at top of band. 


Sensible and clear discussion of some key 
similarities and differences between texts. 
Developing and increasingly convincing 
overview. 
Clear evidence of integrated approaches, 
with appropriate textual support, most 
appropriate towards top of band. 


4 31-40 


Thorough knowledge, understanding and 
insights gained from integrated study. Confident 
application of concepts and approaches. 
Accurate and sensitive use of terminology. 
Written expression confident and fluent.  Well-
organised material. 


Perceptive awareness of how choices of 
form, structure and language affect 
readers. Sound analysis and increasingly 
confident evaluation of writers'/speakers' 
techniques.  Clear and sustained focus on 
HOW language is used to create different 
impacts. 


Confident awareness and discussion of 
relationships between texts, making 
specific and productive connections. 
Sound, increasingly confident appreciation 
of contextual factors and their significance. 
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In Cold Blood and True History of the Kelly Gang 
 
Q.7 Overview: In this extract, Capote presents Perry’s account of the night that the 


Clutters were killed in their home. This account forms part of an informal interview 
between Perry and Alvin Dewey, with Duntz present, as the three men drive in a car 
to the Garden City county jail. In this extract, Perry reveals several details about the 
murders, including the fact that he first stabbed and then shot Herb Clutter, before 
the men took aim at Kenyon, Nancy and lastly Bonnie. In this fast paced and frantic 
account of the murders, Capote intersperses Perry’s graphic details with Dewey and 
Duntz’s stunned silence. 


 


 Tripling of minor sentences ‘Silver dollar.’ ‘The shame.’ ‘Disgust.’ 


 Simile in declarative ‘Like someone drowning.’ 


 Dynamic verb with prepositional phrase ‘Screaming under water.’ 


 Simple sentences to quicken pace and develop tension ‘Dick panicked.’ 


 Pre and post modified noun phrase ‘the whispery rush of Smith’s soft voice’ 


 Parallel syntax ‘Nancy’s room, Nancy listening to boots on hardwood stairs’, 
‘Nancy’s eyes, Nancy watching the flashlight’s shine seek the target.’ 


 Exclamatory tone ‘No! No! No! No!’ 


 Simile ‘Dick panting like wolves were after him’ 


 Final declarative with foregrounded adverbial ‘For ten miles and more, the three 
men ride without speaking.’ 
 


 Connections 
 
 Wider comments on the presentation of suffering will probably explore Perry’s 


childhood experiences with an alcoholic mother and a father who was always on the 
move. Perry’s experiences with the nuns ‘the black widows’ also clearly reveal the 
way in which he suffered as a child, and continues to suffer through nightmares. 
Comments might explore the suffering experienced by the Clutter family at this 
seemingly-motiveless attack, as well as the way in which Holcomb as a community 
suffers in the aftermath, illustrated through characters like Susan Kidwell and Bobby 
Rupp. In the partner text, sympathy is created for Ned as a result of the poverty and 
prejudice he suffers as a young man, and comments might explore the contextual 
background of the treatment of the Victorian Irish in Australia at this time. Comments 
might explore the ways in which this suffering led to his later behaviour as an outlaw. 


 
 Remember candidates should be considering the writers' techniques in 


addressing the presentation aspect of the question.  Refer to the assessment 
grid and reward all valid points. 
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AS ENGLISH LANGUAGE & LITERATURE       LL1 Sections A and B Assessment Grid 
 


Band Marks 


AO1  
Select and apply relevant concepts and 
approaches from integrated linguistic and 
literary study, using appropriate terminology 
and accurate, coherent written expression. 
 
 
Weighting: 16 marks 


AO2  
Demonstrate detailed critical 
understanding in analysing the ways in 
which structure, form and language 
shape meanings in a range of spoken 
and written texts. 
 
Weighting: 8 marks 


AO3  
Use integrated approaches to explore 
relationships between texts, analysing 
and evaluating the significance of 
contextual factors in their production 
and reception. 


 
Weighting: 16 marks 


1 0-10 


Limited evidence of integrated study. Minimal 
application of concepts and approaches. Written 
expression often has lapses in accuracy and 
clarity. Basic terminology often misunderstood 
and misapplied, and poor structure to response. 


Limited awareness of how some of the 
most obvious choices in form, structure and 
vocabulary create basic meaning in texts, 
though stronger towards the top of the 
band. 


Describes wider context(s) in which texts 
are produced. Limited sense of genre, 
purpose and audience. Limited evidence of 
understanding relationships between texts, 
particularly towards the bottom of the band. 


2 11-20 


Some basic evidence of integrated study. 
Beginning to apply key concepts and 
approaches. Some use of key terminology, but 
sketchy or descriptive at the bottom of the band. 
Generally accurate expression, but with lapses, 
particularly towards bottom of band.  
Straightforward vocabulary and sentence 
structure. Attempts to organise response, 
particularly towards top of band. 


Some awareness of some key language 
features. Analysis mainly at word level, 
tending to be descriptive towards bottom of 
band. 
Engages with basic meaning of texts on a 
straightforward level, more focused towards 
top of band. 


Reasonable observations of some key 
contextual factors.  Selection and 
discussion of some of the more obvious 
and relevant points of comparison and 
contrast. Attempts to use integrated 
approaches, more successfully towards top 
of band. 


3 21-30 


Clear evidence of integrated study, more 
marked towards top of band. 
Sound use of appropriate terminology.  
Relevant and purposeful application of some 
relevant key concepts and approaches.  
Generally accurate, coherent expression, and 
sensibly organised. 


More sustained focus on language use to 
create meaning, including some convincing 
phrase and straightforward sentence level 
analysis. Clear grasp of meaning, with 
increasingly detailed appreciation of 
writers'/speakers' techniques.  Developing 
eye for detail, most apparent at top of band. 


Sensible and clear discussion of some key 
similarities and differences between texts. 
Developing and increasingly convincing 
overview. 
Clear evidence of integrated approaches, 
with appropriate textual support, most 
appropriate towards top of band. 


4 31-40 


Thorough knowledge, understanding and 
insights gained from integrated study. Confident 
application of concepts and approaches. 
Accurate and sensitive use of terminology. 
Written expression confident and fluent.  Well-
organised material. 


Perceptive awareness of how choices of 
form, structure and language affect 
readers. Sound analysis and increasingly 
confident evaluation of writers'/speakers' 
techniques.  Clear and sustained focus on 
HOW language is used to create different 
impacts. 


Confident awareness and discussion of 
relationships between texts, making 
specific and productive connections. 
Sound, increasingly confident appreciation 
of contextual factors and their significance. 
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